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Support Policy for Special Needs Pupils

This Policy on SEN Provision in St. Peter’s National School was formally reviewed
during 2025/2026 year taking cognisance of directives, legislation and guidelines
contained in:

- The 1998 Education Act

- The Education for Persons with Special Educational Needs Act
(EPSEN) 2004;

- 0064/2024: SET Guidelines and supporting documentation to aid
schools in supporting Children/Young people with Special Education
Needs (Updated in October 2025)

- Understanding Behaviours of Concern and Responding to Crisis
Situations — Guidelines for Schools - December 2024

- NCSE Relate — A Regulation-First Approach to Reframing Behaviour
and Supporting Student Engagement and Participation - January 2025

- NEPS BESD - A Continuum of Support

- Weas a school will endeavour to implement key strategies and
guidance listed in the Action Plan for Irish in English-Medium Schools
(November 2025), where applicable.

The policy and practice of Special Education provision and teaching in Saint Peter’s National
School continues to be reviewed in response to Department of Education and NCSE
guidance. The formal review of our S.E.N. policy began in Novermbet 2025 with initial staff
discussion, Feedback from students was gathered following group meetings with members of
the student community and the completion of a student survey by students from 1st -6th
Class. Feedback from the wider school community was received through the completion of a
questionnaire on Google Forms.

The Policy was discussed, accepted and ratified by the Board of Management of St. Peter’s
National School on



Introductory Statement

The purpose of this policy document is to provide information to school personnel and parents on how
we organise provision for teaching and support of children with special educational needs (SEN). The
term special educational needs is broad and includes children who have difficulty acquiring literacy
and/or numeracy skills, children with difficulties with fine or gross motor skills, exceptionally able or
gifted children, children who have English as an additional language (if that impacts on their
progress) and children who have diagnosed disabilities. In this document, SEN can be taken to be
special educational needs in this broad sense. As stated in the most recent guidelines, "Effective
provision for students with special educational needs is situated within an inclusive whole-school
framework which emphasises effective teaching and learning for all.." (Chapter 1, Guiding
Principles, Guidelines for Primary Schools Supporting Pupils with Special Educational Needs in
Mainstream Schools).

Our SEN team encompass what were previously termed Learning Support Teachers, Resource
Teachers and teachers for children with English as an Additional Language (EAL teachers). In this
document we will use the term SET for all of the SEN teachers. The policy is based on Guidelines for
Primary Schools: Guidelines for Primary Schools Supporting Pupils with Special Educational Needs
in Mainstream Schools. This policy further implements core elements from the “Relate” (NCSE) and
“Understanding Behaviours of Concern and Responding to Crises Situations” (Department of
Education) documents/procedures.

This SEN policy was coordinated by the learning support team in consultation with staff and the
principal. This policy was reviewed and amended as part of a whole school review. The
implementation of this revised policy will commence in September 2026. It will be reviewed at the
end of every third school year, or as circumstances may warrant, The review of the previous policy
was cnabled to allow for the most recent policies and guidance to embed into our school practice.
Saint Peter’s National School established an Autism Class in September 2025, with initial whole
school training occurring in November 2025,

School Information

St. Peter’s Church of Ireland National School 1s a co-educational mainstream primary school catering
for children from a variety of social and cuftural backgrounds, not only Church of Ireland. We have 4
Mainstream Classes, 1 Autism Class, 1.8 Special Education Teachers (SETs). The school is currently
receiving 15 hours of EAL teaching per week. There are currently 4 full-time and 2 0.83 Special
Needs Assistants currently employed in our school.

St. Peter’s National School endeavour to create a positive and inclusive atmosphere that respects all
children regardless of their religious, social, cultural background or special educational needs. Our
school endeavours to support our students via “The Continuum of Support™, providing students with
the greatest level of needs with the greatest level of support. (SET Guidelines, 2024).

Aims and Rationale of SEN Policy

Saint Peter’s National School is cormitted to providing an inclusive -based education whereby our
students can achieve their full potential. As stated in The Special Education Teaching Guidelines;
"An inclusive school culture ensures that, to the greatest extent possible, learners can be present,
participate, achieve and be supported in mainstream education settings."(p. 9)



The provision of a quality system of SEN support teaching is integral to this commitment. Through
the implementation of our SEN policy we aim to:

To give every child the opportunity to experience success in learning and to achieve as
high a standard as possible in an environment appropriate to them.

To identify pupils' educational needs, using the continuum of support framework, to
include academic, social and emotional needs, as well as needs associated with physical,
sensory, language and communication difficulties. Identification of educational needs is
central to setting suitable learning challenges for our pupils with SEN. As stated in The
Special Education Guidelines, such resources and supports are “ring-fenced” for the sole
purpose of providing additional and targeted support to young people with special
educational needs." (P. 7)

To ensure that the theory and practice of Special Education in the school is in line with
current best practice and with the policies and guidelines of the Department of Education
and Skills. The delivery of the Special Education aims and objectives will be subject to
facilities and resources being made available to St. Peter’s National School by the DES
and may change from time to time in accordance with DES policy changes as may be
outlined in circulars and letters.

To ensure that a service in Special Education is delivered which meets the guidelines and
objectives as set out in the documents listed at the beginning of this Plan.

Guiding Principles

In our school, an effective Special Education programme is based on the following
principles:

1. All our children have a right to an education, which is appropriate to them as
individuals. We want all our children to feel that they are a valued part of our
school community.

2. The Continuum of Support is the framework which guides the provision of
support for young people with special educational needs.

3. The resources provided to support pupils with special educational needs will be
used to facilitate the development of a truly inclusive school.

4. A key feature of the problem-solving process is that the child’s response to the
support provided is monitored and reviewed to inform future planning." as
outlined in the Continuum of Support Guidelines.

5. The class teacher has primary responsibility for the progress and care of all pupils
in the classroom, including pupils with special educational needs.

6. Pupils with the greatest level of need will have access to the greatest level of
support and, whenever possible, these pupils will be supported by teachers with
relevant expertise who can provide continuity of support.

7. "Interventions and supports provided to individual young people are evidence-
informed and based on identified learning strengths and needs gathered from a
range of sources.



8. The model of intervention used will be appropriate for the child, it may include
withdrawal from the classroom on an individual or small group basis, or in class
support.

9. "The inappropriate deployment of special education teaching hours allocated to a
school for purposes other than intended deprives young people with special
educational needs of direct access to these resources.” (p. 12 - SET Guidelines).

Autism Class

Purpose of the Autism Class

The Autism Class provides a highly structured, supportive learning environment for pupils
with a diagnosis of Autism Spectrum Disorder who require a low pupil-teacher ratio and
specialised supports.

The class aims to:

Support pupils to access education in a way suited to their needs
Develop communication, social, emotional and life skills

Facilitate meaningful inclusion in mainstream classes where appropriate
Promote

independence and wellbeing

Enrolment and Placement
Placement in the Autism Class 1s:
e Based on a professional recommendation (e.g. psychologist report)
o Approved through the National Council for Special Education (NCSE)
o Dependent on available places (maximum 6 pupils)
Each pupil must:
o Have a diagnosis of Autism

¢ Demonstrate a level of need that cannot be fully met in a mainstream class, even with
supports



Class Structure and Staffing
Typical staffing includes:

¢ 1 Special Class Teacher
o 2 Special Needs Assistants (SNAs)

The class:
o Has a maximum of 6 pupils

e Maintains a low arousal, structured environment
o Uses visual supports and predictable routines

Curriculum and Approach

Pupils follow the Primary School Curriculum, adapted to individual ability levels.
Teaching approaches may include:

Structured teaching

Visual schedules and supports

Task breakdown and scaffolding
Use of assistive technology where appropriate
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Focus areas include:

Communication (verbal and/or alternative systems)

Social interaction

Emotional regulation

Functional life skills

Academic learning (literacy/numeracy at appropriate level)

Individualised Planning
Each pupil has an individualised Student Support Plan (SSP)
Plans include:

¢ Baseline assessment

o SMART targets

¢ Teaching strategies

e Review dates

Plans are reviewed in October and February



Inclusion and Integration

Inclusion is a key priority.

Pupils in the Autism Class are supported to access:
¢ Mainstream classes (where appropriate)
e Yard and break times

o School events (assemblies, trips, performances)

Inclusion is:

¢ Gradual and flexible
¢ Based on individual readiness
e Supported by staff (teacher/SNA as needed)

Behaviour and Emotional Support
The Autism Class uses:

Positive behaviour support approaches
Clear routines and expectations

Visual supports for behaviour o
Regulation strategies (e.g. sensory breaks, calm spaces)

Where necessary:

¢ Individual behaviour support plans are developed
¢ Staff use consistent, agreed strategies

Sensory Environment

The classroom environment is adapted to meet sensory needs:
¢ Reduced visual/auditory distractions
e Access to sensory tools

e Calm/quiet space available

Sensory regulation is embedded throughout the school day.

Role of SNAs in the Autism Class

SNAs support pupils with:
e Care needs (e.g. toileting, feeding where necessary)
¢ Regulation and emotional support
¢ Transitions and routines
e Accessing the curriculum

Their role is to promote independence, not dependence.



Roles and Responsibilities
"The provision of special education teaching supports to children is a collaborative and
holistic process, involving parents/guardians, young people, teachers and other
professionals, where appropriate.” (Page 9 - Special Education Teaching Guidelines)

"The whole-school approach includes a commifment to the ongoing professional
development of all staff to ensure their skills, knowledge and understanding of special
educational needs are up to date." (page 17- Special Education Teaching Guidelines)

The role of the SET Team is a collaborative responsibility shared by all, i.e., The Board of
Management, Principal, SET Teacher, Class Teachers, SNA’s, parents and children. It is important
that everyone contributes in the planning and implementation of our school plan on Special Education
Teaching.

Role of the Board of Management

The Board of Management will fulfil its statutory duties towards pupils with special
educational needs. Members will be knowledgeable about the schoo! SEN policy.

The role of the Board of Management 1s -

- To oversee the implementation and review of the SET policy.

- Ensure adequate classroom accommodation and teaching resources are provided for the SET
team.

- Provide a secure facility for storage of records relating to pupils in receipt of Special Needs
and Support Services,

Role of Principal

As stated on page 17 of the guidelines, "The principal has the responsibility for establishing,
promoting and implementing inclusive whole-school policies and procedures, which are
supportive of the learning of all children..."

The school principal should:

Implement and monitor the school’s Additional Needs policy on an on-going basis.
Assign staff strategically to teaching roles, including special education roles.
Coordinate teachers’ work to ensure continuity of provision for all pupils.

Ensure that whole-school procedures are established to facilitate the effective
involvement of parents, pupils and external professionals/agencies.

5. Ensure that effective systems are implemented to identify pupils’ needs and that
progress is momtored methodically.
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10.

11,

12.

13.

14.

Facilitate the continuing professional development of all teachers in relation to
education of pupils with special educational needs, and ensure that all school staff
(class teachers, special education teachers and special needs assistants) are clear
regarding their roles and responsibilities in this area.
Assign responsibility for coordinating additional support to an identified teacher i.e.
SENCGO, who will assist in the implementation of this policy and key guidelines.
Communicate with the SENO (Special Education Needs Organiser).
Oversee a whole school assessment and screening programme.

Allocate time within the school timetable for the SET team to plan and consult with
teachers and parents.
Inform staff about external agencies and provide information on continuing
professional development in the area of SET.
Meet with parents regarding any concerns about their child and update them regarding
their progress.
Arrange for exemptions from the study of Gaeilge for pupils for which this 1s
appropriate (Circular 0052/2019).
Stores confidential information (e.g. psychological assessment reports) regarding SEN
children and shares with SEN coordinator, SET, class teachers and SNA’s and other
agencies where appropriate.

Role of SEN Co-ordinator:
The SEN co-ordinator (SENCO) should:

1.
2
3

10.

11.

Communicate with the principal in relation to SEN matters on an on-going basis.
Liaise with external agencies about the provision for pupils with additional needs.
Liaise with the NEPS psychologist, the SET team and class teachers to prioritise
children for psychological assessments (NEPS).

Liaise with the SEN Team to identify, support and monitor children with additional
needs coordinate regular SET team planning meetings to ensure effective
communication and support for children with additional needs.

Collaborate with the SET team in creating timetables for additional support.

Meet with parents regarding any concerns about their child, advise parents on
procedures for availing of special needs services and update them regarding their
progress.

Co-ordinate the whole-school standardised testing at each class level.

Co-ordinate the screening of pupils for additional support, using the results of
standardised tests.

Select children for external diagnostic assessment, where parental permission has
been sought and granted.

Oversee the tracking system of test results on password-protected software to
monitor the progress of pupils.

Maintain lists of pupils who are receiving additional support.



12. Completion of Assessment of Need Documents in collaboration with relevant staff
and personnel.

13. Completion of questionnaires, surveys and resorts submitted for completion by other
professionals and agencies in consultation with relevant staff.

14. Organisation of NEPS assessments and completion of key documents relating to the
scheme.

15. Maintain the Continuum of Support and Care Need Register lists in collaboration
with the principal and other class teachers.

Role of the Special Education Teacher (S.E.T.):

Both Special education and English Language teachers should be familiar with a wide
range of teaching approaches, methodologies and resources to cater for particular
learning styles and to meet a variety of needs.

Teaching approaches will include a combination of team-teaching initiatives, co-
operative teaching, early intervention and small group or individual support as
outlined in the Continuum of Support Framework.

Depending on the learning needs identified, a pupil with special educational needs
may be supported at classroom level, or through mainstream classroom placement
with additional teaching delivered through in-class or withdrawal support models. As
stated on page 20 of the Guidelines “The special education teacher and the class
teacher should collaborate and co-plan to facilitate the achievement of targets in the
Student Support Plan.”

Some pupils with more complex and enduring needs may require specific methodologies,
teaching approaches and/or learning activities. Such interventions should be based on
careful identification of strengths and needs, including multi-disciplinary assessment,
when necessary.

As per the SEN guidelines "Supports may be provided in a variety of ways, including in-
class support, withdrawal from the mainstream classroom, or a combination of both,
informed by the identified learning needs of the child.” (p. 13)

Curriculum support (ensuring access for those with MGLD or assessed syndromes)
Life and/or social skills training
Physical training/gross/fine motor development

Speech training/communication and /or language development

Behaviour modification programmes/anxiety management/anger management strategies

Assistance with sensory modulation



Special Education Teachers, in consultation with class teachers and, when appropriate,
outside professionals, should plan their interventions carefully to address pupils'
priority learning needs and to achieve the targets identified in the relevant Continuum
of Support plan.

Short-term planning should reflect the Support Plan targets and should break down the
development of skills and content into small incremental steps to address each pupil's
specific needs on a regular basis.

Outcomes for pupils should be routinely assessed, recorded and used to review progress.
These outcomes should also be used to inform the targets for the next phase of
intervention,

The SET also will:

. Organise screening test orders and co-ordinate screening by class teachers.
' Carry out diagnostic testing, as appropriate.

. Liaise regularly with the Principal Teacher, SEN co-ordinator, SNAs, parents, class
teachers and other professionals (e.g. psychologists, speech/language therapists).

. Support the class teacher and parents in providing for the individual needs of
the child - academic and/or social -— mostly in Literacy, Numeracy, SPHE,
emotional/behavioural, ICT and Motor Skiils.

. Draw up a School Support Plan, in collaboration with the class teacher, as
a working programme document for each child at School Support (Stage
2) on the Continuum of Support.

. In collaboration with the class teacher, as a working programme document
for each child at School Support Plus (Stage 3) on the Continuum of
Support.

. Support Class Teachers in the drafting of Care Need Plans for students if
required.

. Identify pupils in need of support and supplementary teaching in accordance
with the planning template to Guide the Allocation of Additional Teaching
Supports for Pupils with SET.

. Keep parents informed regarding their child's progress and of the
interventions, where applicable, which are in effect.

. Inform parents when an intervention is no longer required (Support Plan Reviews)

+  Maintain a log of actions as appropriate, in conjunction with the class teacher.



We as a school will endeavour to include/use the voice of the learner within our teaching and
planning. As stated in the Guidelines: "The right of the child to express their views in all
matters affecting them, is central to the collaborative process. Children should be provided
with age-appropriate opportunities and assistance to realise this right." (p. 10). This is further
stated in the NCSE “Toolkit”- ... the Student voice must be captured in a genuine way, not
tokenistically...”

e To maintain weekly planning notes for each individual or group of pupils in receipt of
additional support from the SET team.

Role of Class Teacher

The class teacher has primary responsibility for the teaching and learning of all pupils within their
class, including those selected for additional support.

These responsibilities include:

- Implementing teaching programmes which optimise the learning of all pupils and, to the
greatest extent possible, prevent the emergence of learning difficulties.

- Create a positive learning environment within the classroom.

- Differentiate teaching strategies, approaches and expectations to the range of experiences,
abilities, nceds and learning styles in their class.

- Administer and correct standardised tests in literacy and numeracy, following the school
guidelines.

- Discuss outcomes of standardised testing with SEN teacher and/or SENCO to assist in the
selection of children for supplementary teaching.

- Meet with parents regarding any concerns about their child and update them regarding their
progress.

- QGather information and assess children presenting with needs to inform teaching and learning
using the Continuum of Support.

Open a Pupil Support File once additional needs have been identified and require classroom
support.

- Collaborate with staff to develop Individual Support Files or Group Support Files for each
pupil in receipt of School Support.

- Meet and collaborate with SET, parents/guardians and other stafl members to identify priority
learning goals for each pupil in receipt of School Support and School Support Plus.

- Adjust the class timetable to ensure that children in receipt of supplementary teaching will not
be absent for the same subject/activity during each session.

- Co-ordinate the role and responsibilities of the SNA in relation to the needs of pupils with
SEN within the class they are assigned. Reviewing the effectiveness of these strategies at
least twice a year, October to February and February to October.

- Wherever possible, attending meetings between parents of their pupils and SEN Teacher.

- Consulting and co-operating with the SEN Teacher on a pupil’s Student Suppott Plan or
Student Support Plus Plan.

- Being alert to the possibility that some children may suffer from 2 Specific Learning
Difficulty and bringing their concerns to the attention of the SEN Teacher.

- Differentiating class programmes to suit the needs of individual pupils.

- Liaise and seek advice from the Special Education Teacher.



Role of Special Needs Assistant

The duties of the SNA carried out according to the guidelines for Special Needs Assistants
from the Department of Education and Skills and under the direction of the principal/class
teachers, the SNA will meet the care needs of the SEN pupils to which they have been
assigned as per the NCSE’s SNA Deployment Toolkit and Circular 0030/2014. An SNA’s
role is primarily to support any significant primary care needs outlined in the aforementioned
documents. Stadefits with uch needs will be in receipt of a Care Need Plan (CNP), which are
drafted and reviewed by the class teacher in consultation with the SNA, SENCO, parents and
any other relevant parties.

The SNA should

Support the needs of pupils in effectively accessing the curriculum.

Contribute to the quality of care and welfare of the pupils.

Support learning and teaching in the classroom.

Attend, where possible, training courses/workshops provided by the Board of

Management and other relevant courses.

Attend termly meetings and/or meetings with relevant professionals, when necessary.

Ensure the safety of the SEN pupils in the schoolyard, and be present for the duration

of the yard breaks along with the teachers on duty

¢ Accompany SEN pupils to supplementary lessons when appropriate. Assist with
students returning to the classroom if required.

e Maintain a record of Care Needs to their SEN pupil.

Role of the Parent/Guardian

Collaboration and sharing of relevant information between home and school are essential
elements of our SEN policy. Parents/Guardians through their unique knowledge of their own
children have much to contribute to their child’s learning. Parental consent must be obtained
prior to a student being withdrawn for support.

Parent/Guardian should:

¢ Provide consent for their child to work with SET and to complete necessary school SET
questionnaires.

¢ Support the work of the school and keep the class teacher informed of the progress and
challenges they observe in their child’s learning.

¢ Collaborate and meet with the SET and Class Teacher in the writing, reviewing and
implementing of the Student Support Plan/ Student Support Plus Plan.

¢ Share any information, reports or reports pending from health professionals, an/or concerns
regarding their child’s development. Copies of professional reports should be provided to the
school with any relevant reports that impact on their child’s learning at enrolment stage.

e Support the targets outlined in their child’s support plan and engage in all suggested home-
based activities.



Role of Pupil

“The right of the child to express their views in all matters affecting them, is central to the
collaborative process. Children should be provided with age-appropriate opportunities and
assistance to realise this right.” - Page 10 SET Guidelines

As per the Special Education Teaching Guidelines, circulars and best practise, the voice of the student
is central to the provision of special education teaching, As a school we will endeavour to incorporate
our student’s thoughts and opinions through the completion of student questionnaires and surveys
(e.g. NEPS “My Thoughts about School” Questionnaire/Rating Scales and/or RELATE learner
questionnaires and surveys, LAWSEQ questionnaire etc.) Students, when possible, will also provide
feedback and reflect on their own learning during lessons and their overall progress towards their
Student Support Plan learning goals. Efforts are made where possible, for students to identify possible
future learning goals/outcomes and appropriate strategies/approaches to achieve them. Such input is
recorded in a student’s Support Plan document and or log of actions.

By integrating our student’s voices into our teaching and learning we enable our students to:

- Become more independent as leamers.

- Become aware of different learning styles.

- Become aware of their own strengths, weaknesses and needs.

- Become familiar with the targets that have been set for them, enjoy success and evaluate their
OWN PrOgress.
Develop ownership of the skills and strategies taught during supplementary teaching and
apply these strategies and skills in their mainstream class situation to improve their own
learning,

- Identify their strengths and interests in helping reach their utmost potential.

- Contribute to the evaluation of their progress by participating in appropriate assessment
activities, including self-assessment.

NCSE’s RELATE guidelines will further be used for non-speaking students and their parents to best
understand the strengths, interests and needs of our students. As per page 9 of Relate, The School
endeavours to incorporate the eight grounding principles of relate, which includes:

- Rights Based learning,

- Regulation First and Neuro-Affirmative approaches when working with students,

- Use of student voice when planning teaching and learning and ensuring that our learners feel
they belong to the school community.

Role of External Bodies and Agencies

Qur school liaises with external professionals such as Educational Psychologists, Special Education
Needs Organisers (SENQ), the National Council for Special Education (NCSE) Support Service, the
HSE/CDNT services, Early Intervention Teams, School Age Teams, Tusla, Visiting Teachers for
children with visual and other impairments, Visiting Teachers for children with hearing loss, and the
Inspectorate.

We acknowledge that the needs of many children span both health and education services. We
therefore liaise with and contribute to health-led assessment and delivery of interventions and
facilitate meetings between parents and various support services. We also endeavour to incorporate
relevant recommendations from health professionals in developing support plans at each level of the
Continuum of Support.



Behaviours of Concern and Use of Physical Restraint
Policy

1. Introduction

Saint Peter’s National School 1s committed to providing a safe, inclusive and supportive
learning environment for all pupils and staff. This policy outlines the school’s approach fo
understanding behaviours of concern and responding to crisis situations, including the use of
physical restraint.

This policy is developed in line with the Department of Education Guidelines on
Understanding Behaviours of Concern and Responding to Crisis Situations (2024) and
Circular 0042/2026.

2. Guiding Principles

All behaviour is communication and should be understood in context.

The school prioritises prevention, early intervention and de-escalation.
Positive relationships are central to supporting behaviour.

The dignity, rights and safety of all pupils and staff must be upheld at all times.
Physical restraint is only used as a last resort in line with national guidelines.
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3. Definition of Behaviours of Concern

Behaviours of concern are behaviours that:

¢ Place the pupil or others at risk of harm
¢ Significantly disrupt learning or the environment
¢ Indicate unmet needs, distress or difficulties with regulation

4. Preventative and Proactive Approaches

The school adopts a proactive, whole-school approach to behaviour, including:

Creating a positive and inclusive school climate

Teaching social, emotional and self-regulation skills

Using differentiated and supportive teaching strategies

Implementing individual support plans where required

Working collaboratively with parents, NEPS, NCSE and other professionals



5. De-escalation Strategies

Staff will use appropriate de-escalation strategies, including:

Calm and respectful communication

Providing space and time for regulation

Reducing environmental triggers

Offering choices and support

Seeking assistance from colleagues where necessary

6. Crisis Situations

A crisis situation arises when there is an immediate risk of serious harm to the pupil or others.
In such situations, staff will:

Prioritise safety

Seek assistance immediately

Follow agreed school procedures

Use the least intrusive intervention necessary

7. Use of Physical Restraint

Physical restraint may only be used where there 1s an imminent risk of serious physical
harm to the pupil or others and where other interventions have been ineffective or are not
feasible.

Any use of restraint must:

Be reasonable, proportionate and necessary
Be applied for the shortest duration possible
Respect the dignity and wellbeing of the pupil
e Be consistent with the Department of Education Guidelines
Physical restraint must never be used as a form of punishment or behaviour management.

8. Recording and Reporting

All incidents involving physical restraint must be:

Recorded as soon as possible after the incident

Reported to the Principal

Reported to the Board of Management

Reported to the NCSE using the prescribed format (Resource 4)
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Records will include:

Date, time and location of the incident
Details of the behaviour and context
Interventions used prior to restraint
Description of the restraint used
Duration of the intervention

Names of staff involved

Onitcorme and follow-up actions

9. Communication with Parents

Parents/guardians will be informed at the earliest possible opportunity following any incident
involving physical restraint.

The school will:

e Provide a clear account of the incident
e Qutline the actions taken
e Engage collaboratively in planning future supports

10. Review and Follow-Up

Following any incident, the school will;

Review the circumstances of the incident

Identify any triggers or unmet needs

Update support plans where necessary

Consider preventative strategies to reduce recurrence

11. Oversight and Governance

The Board of Management will:

¢ Monitor reports of restraint
o Ensure appropriate policies and procedures are in place
¢ Support staff training and implementation of the guidelines

12. Training

The school will engage with relevant training, including:

¢ NCSE training programmes
¢ Relate framework supports
¢ Trauma-informed practice training



13. Related Policies

Code of Behaviour

Bi Cinéalta Policy

Child Safeguarding Statement
Child Protection Policy
Health and Safety Policy

14.Review

Documentation in relation to this area will be reviewed regularly and in line with
Department of Education guidance.

Identifying Pupils with Additional Needs

Continuum of Support- "The Continuum of Support framework uses a problem-
solving approach to ensure that a young person's strengths, interests and needs are
identified, and that supports are planned, implemented, monitored and reviewed."-
page 24, SET Guidelines.

St. Peter’s National School uses the Continuum of Support Framework set out by the
Department of Education to identify and support children with additional needs. Like this
framework, we recognise that special educational needs occur along a continuum, ranging
from mild to severe, and from transient to long-term and that pupils require different levels of
support depending on their identified additional needs. By using this framework, it helps us
implement a staged approach to ensure that our support and interventions are incremental,
moving from class-based interventions to more intensive and individualised support, and are
informed by careful monitoring of progress.

The Continuum of Support is a problem-solving model of assessment and intervention that
enables us to gather and analyse data, as well as to plan and review the progress of individual
pupils. As stated in the aforementioned circulars and guidelines the greatest level of
support is provided to those with the greatest level of needs. This problem solving process
is illustrated as follows:



Identification of educational needs is central to our policy and the new allocation model. By
using the Continuum of Support framework, we can identify pupils’ educational needs, to
include academic, social and emotional needs, as well as needs associated with physical,
sensory, language and communication difficulties. This, in turn, allows us to identify and
respond to needs in a flexible way.



The Continuum of Support suggests the following levels of support:

ACADEMIC SOCIAL, EMOTIONAL &
BEHAVIOURAL

COMPETENCE ﬁ COMPETENCE

Individualised &
Speclalist Support £ °

Response to Groups
and Individuals

Preventative
& Proactive /
Approaches’

A Continuum of Support

Saint Peter’s National school implements the continuum of support process in the school. There are
three stages involved in this continuum- support for all, support for some (Classroom and Student
Support Plans) and Support for a few (Student Support Plan Plus). These plans can include
information pertaining to the following sub -headings;

- Details from class Teacher.

- Assessment results.

- Other relevant information, e.g. reports from other agencies.

- Learning strengths and attainments.

- Priority learning needs.

- Learning targets,

- Class-based learning activities.

- Supplementary support activities that may include ICT.

- Home support activities (Reading, Jolly Phonics, typing activities, motor skill development
activities).



An effort will be made to profile the student to obtain a greater insight inio their strengths, needs and
interests so as to make their support plans more personalised for their educational needs. This will be
done through the completion of teacher-student interviews, parent questionnaires and learning
assessments. A log of actions will be kept for each support plan, detailing important information and
meetings held with parents/guardians relating to the child’s progress in reaching their learning targets.

A detailed review will take place at the end of each instructional term. These reviews will take place
in October and February of each school year. The SET and/or Class Teacher will meet Parents to
discuss the child’s progress in the light of the review. These meetings will be documented into the
student’s Log of Actions document which are on the school server. Teaching support is provided for
such students in a multifaceted manner; "Supports may be provided in a variety of ways, including in-
class support, withdrawal from the mainstream classroom, or a combination of both, informed by the
identified learning needs of the child.”- page 13 of SET guidelines.

Stage 1 - Class Level Support Planning

It is a response for pupils who have distinct or individual educational needs and who require
approaches to learning and/or behaviour which are additional to or different from those
required by other pupils in their class. Problem-solving at this level typically begins when a
parent or teacher has concerns about an individual pupil. The teacher and parents discuss the
nature of the problem and consider strategies which may be effective. Classroom Support
incorporates the simple, informal problem solving approaches commonly used by class
teachers to support emerging needs.

- A Classroom Support Plan will be opened by the class teacher for a student because of a
specific educational need, ¢.g. difficulties being experienced by the child in literacy,
numeracy, social and emotional learning, motor skills development or exceptional ability etc.
This plan will be drafted in consultation with the student’s parents/guardians.

«  The SET will be informed of this plan and a copy of it will be placed onto the school server.

- The SET will support all classes with in class teaching support when possible. This is done in
literacy and numeracy, for example, co-teaching and station teaching.

- This Plan will be reviewed on an ongoing basis and should it be required, it will be moved to
a School Support Plan.

Stage 2 - Student Support Planning

In some cases, interventions at classroom support level are not enough to fully meet the
pupil’s special educational need following a review of a child’s Classroom Plan. School
Support may, therefore, be required. The class teacher needs to involve the Special
Education Teacher in the problem solving process at this point and it involves more
systematic gathering of information and the development and monitoring of a School Support
Plan.



- Should the classroom and SET feel it is required, a student support plan will be drafted for the
student in question

- First the school will seek the parent’s permission to proceed with supplementary teaching.
The parents will also be liaised with during the profiling and target reviewing process.

- The SET will interview the student to better understand their learning style and interests. This
information will be utilised to help design their Support Plan and inform teaching approaches.
The Support Plan will contain learning targets and strategies that are specific to the necds of
the student.

- When the Support Plan is drafted, the child will be provided with additional teaching. This
will take the forin of n-class and/or withdrawn suppoit. The school year will be divided into
2 instructional terms (October - February and February-October) based around the Student
Support Plans.

- During the review process in February, the student will be interviewed to ascertain their own
feelings on their progress. This will allow students to have an input into their targets.

Stage 3 - Student Support Plan Plus

If & pupil’s special educational needs are severe and/or persistent, they ate likely 1o need
intensive support. School Support Plus will generally involve personnel outside the school
team in the problem solving, assessment and intervention process. However, the information
from Classroom and School Support work will provide the starting point for problem solving
at this level. Classroom support and school support will continue to be an important element
of his/her individual education plan.

- The school may formally request a consultation from other professionals outside the school in
respect of children who fail to make sufficient progress after supplementary teaching or the
implementation of a behavioural programme, as appropriate. Such professional advice 1s
sought from psychologists, speech therapists, audiologists, occupational therapists etc. This is
carried out in consultation with and with the permission of the child’s parents/guardians.

- Following the consultation, the class teacher, SET, parents and outside professionals (if
available), will draw up a Student Support Plan Plus document for the child.

- In case of children identified at an carly age as having significant special educational needs,
intervention at this level will be necessary on their entry to school. Support in the classroom
will be an essential component of any learning programme devised for such children and
primary responsibility for the child will remain with the class teacher in consultation with the
designated Support teacher.

- The school vear will be divided into 2 instructional terms (October - February and February -
October) based around the Student Support Plus Plans.

- During the review process in February the student will be interviewed to ascertain their own
feelings on their progress. This will allow students to have an input into their targets.



Referral to Qut-of-school Agencies

- The Principal coordinates the referral of pupils to outside agencies, ¢.g. Educational
Psychologist.

- The Principal and/or SET and/or Class Teacher meet with the Parents to discuss the need for
the referral and to seek consent.

- The Class Teacher completes the necessary referral form in consultation with the appropriate
school personnel.

- The external professional visits the school to meet with the pupil, Parents, Principal, Class
Teacher and the SET as appropriate and assessment is conducted.

- This is followed by a return visit at which findings are discussed, recommendations are
considered and an appropriate response is agreed.

- Where concern arises after assessment regarding the manner or speed of the follow-up
procedures, such concern is pursued by the Principal with the out-of-school agency.

School Transitions

Preschool to Primary: Studenis are inviled 1o altend an open day in the Juniot Infam classtoom on
an afternoon in the third term. Parents will be invited to complete Section 2 of the *Mo Scéal”
Transition template as part of the enrollment process. These will be kept by the classroom teacher.
Should a child with additional needs enrol in the school, an effort will be made to obtain their
educational reports and additional resources that may be required for the student will be applied for.

Primary to Post Primary: The 6th class teacher will complete an educational passport document
(N.C.C.A) for each child prior to their transition to post-primary school. The SET will complete an
additional transfer form for any child in 6th class that attended support sessions. This will detail the
student’s strengths, areas for development, interests and arcas in which they have received additional
support in. A copy of this document will be provided to the student’s parents and to their new school.
A copy of this document will be kept in the student’s support file. Additional efforts will be made to
coordinate post-primary school visits for students who attend support to aid with the transition
process. Students with additional.special educational needs and their families advised to begin this
transition process from 5th class.

Early Intervention

Early intervention programmes may be provided by the class Teacher and/or the SET, in accordance
with the Staged Approach (NEPS Continuum). Collaboration and consultation between the Class
Teachers and the SET, should identify children who may be in need of early intervention. Teacher
observation and professional opinion will be given due consideration in the selection of children for
early intervention programmes at Classroom Support/School Support level. Early intervention
strategies will include;

- Withdrawal of children to a support teaching room, in-class support, tcam teaching, group
work and individual support will be provided, as appropriate and if it is in a child’s best
inferest.

- Daily in-class reading with 1st and 2nd class. (Using leveled readers).

- Station teaching in Literacy and/or Numeracy (When possible)

- Infant and 6th Class “Buddy Reading” during the third term.



Provision of Resources:

Resources for the provision of SEN teaching include teacher reference books, a variety of books from
structured reading schemes, phonic programmes, related ancillary materials, oral language
development materials and concrete materials for the teaching of mathematical concepts. A variety of
testing materials are also in use which include standardised, diagnostic screening, reading attainment,
phonological awareness and Maths attainment tests, A variety of resources are available to develop
Gross/Fine Motor Skills and to facilitate activity breaks. e.g. trampoline, balancing boards, threading
materials, jigsaws, yoga mats Students have access to a variety of IT resources including laptops,
tablets and ipads. Additional assistive technology and furniture applications will be completed by the
SET team in collaboration with the classroom teacher and parents. Such resources will be stored in the
classroom of the student who requires them,

Assessment and Reporting
Standardised Assessments

The school uses a wide range of assessment and reporting strategies. In terms of Standardised
Testing, The New Drumcondra Primary Reading and Maths Tests are administered in May on
all pupils between 1% and 6™ classes. The Non Reading Intelligence Test (New NRIT) will
be administered to students in 1st and 3rd Class. The Drumcondra Irish Test 1s completed by
students in 2nd, 3rd and 5th Classes.

Some students will complete additional standardised testing, e.g. the Drumcondra Spelling
Test, should it be deemed necessary.

- The SENCO will purchase and distribute manuals and test papers and a testing
timetable will be created in consultation with classroom teachers. Testing materials will
be stored in a locked filing cabinet,

- Class teachers and the SET will work together to administer the standardised tests.

- Pupils who are not taking a test with their classmates will be accommodated and this
will be handled discreetly.

- Where appropriate, completed standardised tests will be sent to the Educational
Research Centre (ERC) for marking. This will be done for 3rd-6th Class tests. 1st and
2nd class tests will be marked by the SET team as it is not possible for the ERC to
process them.

- The scores of each student will be documented in the form of raw score, standard score,
percentile rank, and STEN score will be recorded for each student on the Aladdin
Schools website. These scores will be recorded in each specific area of the assessment.
The principal is responsible for the analysis of results for an individual class, across a
number of classes and at the whole school level.

- The results of the standardised tests are communicated to parents at the end of year
report. Parents can request a meeting with the class teacher to discuss their child’s test
results should it be desired. The student’s Sten score for each area tested will be given
to parents in the area of Maths. The student’s overall Sten score for literacy will also be
provided.

Results will be considered when deciding how best to allocate support within the school.



Screening Assessments

Screening tests are used to facilitate the early identification of” learning strengths /
difficulties. Emphasis is placed on early intervention programmes particularly up to
third class. These assessments will be stored in both the SET room (Jolly Phonics
Reading Assessment) and in the school office (MIST and BIAP).

In January Junior Infants are assessed on their knowledge of the 42 Jolly Phonic Sounds
and Tricky Words.

The Alpaca Phonics Screener for students in Junior and Senior Infants.

Junior and Senior Infants will complete the Jolly Phonics Reading Assessment in Term
3.

The BIAP Screening Test is carried out by a SET on Junior Infants.

The MIST Assessment will be conducted with Senior Infant Students during the Second
Term.

The Non-Reading Intelligence Test (New NRIT) will be administered to

students in 1st and 3rd Class.

The results for these screening assessments will be recorded on Aladdin from
2021 onwards.

Diagnostic Assessments

The following formal diagnostic tests are used to determine the appropriate learning

support for individual pupils who present with learning difficulties

Schonell Spelling and Reading Test

Y ARC Early Reading and Passage Reading Assessments.

Logan, Balfe & Stone Receptive and Expressive Language Assessments (Junior and
Senior levels).

Dyscalculia Assessment by Emerson and Babtie

Copies of these assessments are stored in the main SET room. The results of these assessments
are documented on the student’s file Aladdin from 2021, Parents are welcome to discuss the
results of assessments with the class teacher or SET.

The class teacher and SET are involved in selecting pupils for diagnostic assessment. The
procedures for conducting diagnostic assessments are communicated to teachers at staff
meetings. If it is felt necessary to consult a psychologist (NEPS or other) about diagnostic test
results, the class teacher will discuss it with the parents.

Recording Keeping for Standardised, Screening and Diagnostic Assessments.

Standardised test results of students are recorded on the Aladdin School’s website.
Results from screening (e.g. Mist) and Diagnostic (e.g. YARC Passage Reading) tests
are uploaded onto Aladdin Schools also



Psychological Assessments

- If it is felt that a psychological assessment or other assessment is required (Stage 3,
Circular 02/05) the class teacher will approach the parents to discuss.

- The selection and prioritising for assessment is discussed with the whole staff at a staff
meeting as least once a year. The Principle and SET will liaise with NEPS psychologist
to arrange for assessments to take place.

- The SENCO is responsible for requesting and arranging an assessment from
specialist(s). If there is no post-holder, the principal will organise.

- The assessment is a crucial part in drafting a Support plan for a pupil
Recommendations from specialists, teacher assessment, parent concerns and pupils
opinions will be sought and feedback from an SNA taken into account when devising
a plan.

- The psychological reports are stored in a locked filing cabinet upstairs in the SEN room.
The principal and teachers can access them. Any item removed from a file must be
returned. Formal meetings are arranged with parents to discuss assessments. The
reports and assessments of any former students will continue to be stored by the school
as per GDPR guidelines.

English as an Additional Language

Saint Peter’s National Schoo] has a number of students currently that are learning English as an
additional language. These are students who are assessed to have at least one aspect of language
proficiency as not reaching the B2 threshold listed in “Up and Away” and Primary Language
Assessment Toolkit (NCCA). The school will adhere to other relevant criteria as detailed by the
Department of Education’s each academic year. When required, these students will be offered
supplementary teaching from the SET team. Any student with English as an additional language that
would benefit from additional teaching will be screened using the aforementioned programmes stated
above. There are two levels to these assessments; Junior and Senior. The appropriate level will be
selected to use with the student. After the screening test is administered, relevant areas of language
skills they have will be identified. A relevant support plan will then be created for the student that
supports the student in developing their language on the specific topics. The “Up and Away”
programme will be used as the learning resource to help students acquire new vocabulary. The
students will be reassessed in accordance with their support plan during the review process and a
decision will be made on whether to continue providing supplementary support for their English
language acquisition.

Assessment
Approaches
Our two approaches to assessment are assessment for learning (AfL) whereby the teacher uses
evidence on an ongoing basis to inform teaching and learning, and Assessment of Learning
(AoL), whereby the teacher periodically records children's progress and achievement for the
purpose of reporting to parents, teachers and other relevant persons, e.g. the DES Inspectorate,
HSE, NEPS, CAMHS personnel.



Assessment for Learning

AfL helps teachers and children to focus on three key questions:
Where are children now in their learning?
Where are children going m their learning?
How will children get to the next point in their learning?

Teachers should observe

¢ The responses children make to teachers

e The participation and interaction of children in whole class and group based activity
¢ The reaction of children to content and teaching strategies

Teachers should use
e Error analysis

e Teacher devised tasks and tests including rubrics, thumbs up, thumbs down, traffic
lights, 2 stars and a Wish etc.

Criterion referenced norms based on the curriculum
Work samples

Mastery records/checklists

Homework

Parental feedback

Teacher observation

Concept Mapping/KWL Charts

Conferencing

Assessment of Learning

Assessment of Learning relates to
e Criterion Referenced tests (Planet Maths Assessments)
¢ Standardised tests
¢ Diagnostic tests

In order to assess learning teachers should state learning objectives or outcomes clearly in their
shortterm planning which is completed on a weekly basis. They should measure achievement
and cumulative progress towards curriculum objectives and this generally involves assessing a
child's learning at the end of a given period, such as at the end of a unit of work, a fortnight, a
month, a term, or a year. Standardised test scores are communicated to parents.



Continuing and Discontinuing Supplementary Teaching/Support in the

Classroom Context.

Following the end of each instructional term review, a decision is made to continue/discontinue the
provision of Supplementary Teaching.

The criteria on which this decision is made include:

- Has the pupil achieved some/all of the Learning Targets set?

- Will the pupil be able to succeed in lessons independently in the classroom context?
A decision to continue the provision of supplementary teaching will result in a revision of the pupil’s
Student Support Plan or Student Support Plan Plus,

Any child who discontinues Supplementary Teaching sessions will be returned to a Classroom
Support Plan, where the Class Teacher will continue to monitor their progress.

The decision-making process will involve consultation between the Class Teacher, SET team and
principal and parents.

As per the Special Education Teaching Guidelines, SET support within the context of the classroom 1s
an important and beneficial measure provided for students. As stated in page 13 of these guidelines:

"Supports may be provided in a variety of ways, including in-class support, withdrawal from the
mainstream classroom, or a combination of both, informed by the identified leaming needs of the
child." SET will collaborate with the class teacher in terms of lesson preparation using the class
teacher’s recorded preparation.

Where appropriate, students will receive a blend of SET support, both in class using co-
teaching/team-teaching and withdrawal support. It is at the school’s discretion as to what best
supports the needs of the student in question, e.g. a child may benefit from sole withdrawal support
for a time to meet their educational needs. A team approach to special education teaching ensures that
special education teachers and class teachers co-plan, co-teach and co-assess.

AS Class placement review

As per Department of Education and NCSE direction, the placement of all students enroiled
into our AS class will be reviewed on an annual basis. This is conducted in consultation with
the principal, class teacher, parents, relevant professionals and students themselves where
appropriate.

Record Keeping

The Class Teacher, parents/guardians and SEN teacher meet to devise a Student’s Support
Plan/Support Plan Plus. The pupils involved also contribute to setting their own short-term targets
where appropriate. A copy of these documents are kept on the school server and the parents are given
acopy also. The Special Education Teacher Team will maintain the following documentation.

- Student Support Plans and Support Plan Plus documents.
- Short term planning and programme records.



Rule 1:
Rule 2:
Rule 3:
Rule 4:
Rule 5:
Rule 6:
Rule 7:
Rutle 8:

The foll

Samples of completed work by students.

Reading analysis records. (YARC Reading and Comprehension Assessments, Schonell
Reading and Spelling Assessments, Jolly Phonics and Tricky Word Assessment,)

Maths Assessments (“Dyscalculia Assessment™ Maths screening test by Emerson and Babtie,
Criterion -based Maths assessments from Planet Maths Programme).

Psychological and educational assessments that the school receives will be stored in a secure
filing cabinet within the SET room. The reports and assessments of former students with SEN
will be stored in the school indefinitely as per guidelines.

There are implhications for schools with regard to storing assessment records on
computers, Detailed information on this is available on www.dataprotection school.ie
As a school we are aware of the Eight Rules of Data Protection and follow our
obligations under eight rules

Obtain and process information fairly

Keep it only for one or more specified, explicit & tawful purposes

Use and disclose it only in ways compatible with these purposes

Keep it safe and secure

Keep it accurate, complete and up-to-date

Ensure that it 1s adequate, relevant & not excessive

Retain it for no longer than is necessary for the purpose or purposes |

Give a copy of their personal data to that individual, on request

Selection criteria

owing criteria will be used by our school to select children for supplementary teaching in line

with the new guidelines of Special Education Teaching. As stated throughout this policy those with

the grea

test level of need will receive the greatest level of support. An example of such students can

be found below; this is not an exhaustive list:

Children scoring at or below the 10th percentile on standardised assessments in Literacy and
Maths.

Children scoring at or below the 12 th percentile on standardised assessments in Literacy and
Maths (to allow for a margin of error).

Children with diagnosed learning difficulties.

Role of the Special Education Teacher (S.E.T.):

Children who have English as an Additional Language (EAL) and whose English needs
further support.

Early intervention in literacy and/or Maths - Infant class children who continue to experience
difficulties in early literacy skills, despite interventions made by the Class Teacher at
Classroom Support (Stage 1) level of the NEPS Continuum of Support. The class teacher will
have opened a Support Plan and recorded the interventions in it.

Children scoring at or below STEN 3 (Standard score of 84 or lower) on standardised
assessments in literacy and/or Maths and who continue to experience difficulty, despite
interventions made by the Class Teacher at Classroom Support (Stage 1) level of the



Continuum of Support. The class teacher will have opened a Classroom Support Plan and
recorded the interventions in it,

- Children experiencing serious difficulties with oraf language or social or emotional
development or application to learning, despite interventions made by the Class Teacher at
Classroom Support (Stage 1) level of the NEPS Continuum of Support. The class teacher will
have opened a Support Plan and recorded the interventions in it
Transition to Post-Primary School. This is also supported by the School Completion
Programme and the Home, School, Community Liaison (HSCL) teacher.

- Exceptionally Able/Gifted Children. Interventions will be made in the first instance by the
Class Teacher at Classroom Svpport (Stage 1) level of the Continuuim of Suppott. The class
teacher will have opened a Support Plan and recorded the interventions in it. Support from
Centre for Talented Youth Ireland (CTYT) is accessed as appropriate.

Parental Involvement

Effective communication with parents is critically important to the success of the SEN teaching in our
school. Parents are spoken with at the start of the Student Support Plan process where they are given a
questionnaire to complete relating to their child interests and learning needs. Parents will collaborate
with the school to create the child’s Support Plan and they will be given a copy of this upon
completion. During the review process, the parents will discuss their child’s progress and should it be
required, their support plan will be redrafted to reflect their learning progress.

The Special Education Teacher Team will maintain the following documentation.

- Student Support Plans and Support Plan Plus documents.

- Short term planning and programme records.

- Samples of completed work by students.

= Reading analysis records. (YARC Reading and Comprehension Assessments, Schonel
Reading and Spelling Assessments, Jolly Phonics and Tricky Word/Sight Word/Starlight
Wordlist assessment)

- Phonics Screener, ¢,g, Jolly Phonics Assessment/Alpaca phonics screener (Trial, November
2025)

- Maths Assessments (“Dyscalculia Assessment”™ Maths screening test by Emerson and Babtie,
Criterion -based Maths assessments, MALT Maths Screener).






Time-tabling

"Timetabling for special education teaching supports must ensure that students
with the greatest level of need receive the greatest level of support."- Section 2
SET Guidelines

As stated above, the greatest level of support is assigned to those with the greatest level of need. The
provision of SET is in addition to, or alongside, the regular class teaching in English and Maths.
Where a child is taken for social or motor skills development, every effort will be made to ensure that
they are taken at the most appropriate time. While taken into consideration, it cannot be guaranteed
that those who have Irish exemptions can be provided with SET during Irish lessons. Instead, such
students are provided with additional activities in areas by their class teachers in areas they have an
interest in or would benefit from support in, e.g. Read Theory, Spellzone, touch typing, project work
etc. The provision of SET may include withdrawal of pupils from their classroom and/or in-class
tuition. In-class support will be jointly designed and monitored by the Class Teacher and SET
teacher.

- The provision of Special Needs teaching is in addition to regular teaching.

- Time allocated per child will depend on those with the greatest level of educational needs.

- Every effort will be made to ensure that pupils do not miss out on the same curricular area
each time they attend, except where a pupil has been exempted from a subject by the DES.

- Likewise, the school will endeavour to ensure that pupils do not miss classes they particularly
enjoy such as Art, P.E. or Music.

Attendance

An attendance record of children who receive withdrawal SET will be kept by each SET in their
preparation. Similar attendance records are also available on Aladdin.



Success Criteria

The school-wide implementation of this policy will result in enhancement of pupil learning in the
following ways:

- Improved standards of academic achievement through implementation of Classroom Support
Plans, Student Support Plans and Support Plan Plus.

- Effective use of Special Educational Teaching (SET) time.

- Effective use of additional teaching materials.

- Enabling the successful transition from classroom support plan to student support plan and
vice versa, based on assessment results, teacher observations and their educational

approaches.

- Enhanced parental involvement in supporting the learning needs of their children.

- Increased opportunities for effective communication between school personnel in relation to
pupils’ progress. (Phone calls, emails, parent-teacher conferences etc.)

The following policies have been ratified by the Board of Management of St. Peter’s National
School.
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